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Curriculum Intent at The Crest Academy (2021-2022) 

We provide students at the Crest Academy with a world-class curriculum that will enable them to 

compete internationally at the top of their chosen field. In all subjects, students will recognise the 

value to their short- and long-term ambitions. They will enjoy learning each subject, delivered by 

passionate and knowledgeable teachers and feel inspired to take learning in that discipline beyond 

their current stage of education. Teachers will skilfully foster an interest in their subject so that 

students can see the relevance in their future lives and prospects.  

The curriculum is delivered via curriculum areas, led by curriculum directors. These areas are divided 

into English, maths, science, humanities, creative culture and world technology. Creative culture 

includes Spanish, drama, music, art, physical education and community languages for example Arabic. 

World technology includes computing, business studies, economics, health and social care, IT, 

hospitality and catering and design technology. All curriculum areas are constantly refining their 

curriculum, ensuring that it has been planned carefully back from the requirements at the end of year 

13 down to the start of year 7 (or year 10 for some specialist options subjects). The offer of academic 

subjects at KS5 is being increased, with the addition of A-levels in biology, chemistry, physics, 

psychology, law, history, English literature and economics for 2021/2022. The intention is to provide 

a full suite of academic subjects at KS5 by September 2023 so that students studying at the Crest 

Academy have a full opportunity to study at the top universities in the world or access higher-level 

apprenticeships upon graduating with us. The addition of these academic subjects adds to the 

vocational provision, with BTEC and applied general qualifications on offer in sport, ICT, business, 

health and social care, and applied science.  

A three-year KS3 allows considerable time to be given to all disciplines prior to students making their 

options choices. For the academic year of 2021/2022, options choices will be a free selection for all 

students, without limitation in terms of prior attainment or perceived ability. This allows all students 

the opportunity to take a direction that interests them and will allow them to follow a future pathway 

of their own choice, removing any early barriers to being able to do that. Curriculum time for the 

options subjects is increased in year 9 to help the students gain a deeper breath of study and make 

informed selections for their GCSE courses. 

Computing in years 7 and 8 has timetabled lessons as well as being delivered as an embedded 

curriculum running through all subjects. This allows students to see the significance of computing 

across all disciplines and has been carefully mapped to cover the requirements of the National 

Curriculum. Students will have the opportunity to apply the skills of computing to support with their 

learning in a reflection of the interdisciplinary significance of computing in the 21st century. 

At the Crest Academy, we offer a joint art and design technology curriculum and a combined English 

and drama curriculum in years 7 and 8. The combination of these disciplines at this stage of learning 

aims to provide a significant amount of time within the curriculum to each subject, helping to provide 

a broad and balanced curriculum. The model for computing, drama and design technology will be 

reviewed at the end of the academic year and modified if needed. 

Students, joining the Crest Academy, often do so with levels of attainment below the national average. 

There are also large numbers of in-year admissions, often of students with low levels of English 

language. At the Crest Academy, we believe that leaving with a minimum of a standard pass in both 

English and maths is vital to provide our students, who are from the fifth most deprived quintile, with  



 

 

the future opportunities that they deserve. In year 11 timetabled English and maths lessons are first 

thing in the morning and are the key focus of the tutor time intervention programme. An alternative 

pathway is provided for those students joining with very little or no English; this allows them to 

develop the language skills needed to then go on to access the rest of the curriculum. This includes 

curriculum time for ESOL, functional skills English and extra English at KS4. It includes language at KS3 

and one class of students with more time being able to access English before moving into a group once 

better English language skills have been attained.  

Assessment is first and foremost used to understand how well pupils are learning the curriculum. It is 

also used to evaluate the implementation of the curriculum and to allow teachers to make 

modifications for the current and future cohorts of students. Baseline assessments are utilised to 

determine current understanding and formative assessments guide practice throughout the unit. 

There are three summative assessments each year, providing a cumulative assessment point to 

evaluate the strategies used to embed understanding into students’ long-term memories. Retrieval 

practice and carefully designed formative assessments use hinge questioning, multiple choice quizzes 

and planned spaced practice to help develop the students’ long-term memories in each discipline. 

Workload for teachers is managed by using MS Forms for self-marking multiple-choice assessments 

and whole-group feedback, rather than any longer written feedback on students’ work. Faculties are 

building in the use ‘knowledge organisers’ to support students in preparing for assessments and for 

the successful acquisition of knowledge in their long-term memories.  

Student personal development is especially important at the Crest Academy. The personal 

development curriculum meets all statutory requirements, including health, staying safe, and 

awareness of RSE. There is also a focus on the learnings of Steven Covey, as explained in ‘The 7 Habits 

of Highly Effective People’. The personal development curriculum is delivered through the tutor time 

programme and a dedicated session of curriculum time for starting this academic year for year 7, 

taught alongside religious studies. Using the 7 habits as a foundation, students at the Crest Academy 

will be taught how to be ready, respectful and safe. They will explore how to be happy, successful and 

kind adults, who work effectively to ensure optimum outcomes. The extra-curricular pathway will run 

to provide students with a richer experience of school-life than that offered by the academic 

curriculum only. We aim to create a community garden within the extensive grounds of the academy 

and help to provide food to the local foodbank. Student leadership will feature heavily throughout 

2021/2022 and a newly designed house system will help to develop the Crest Academy community 

allowing interaction and learning across year groups.  

As we move forward, the curriculum at the Crest Academy will be developed to include student oracy, 

digital literacy and creativity in all subject areas, underpinned by a knowledge-rich focus in every 

subject. We recognise that without these skills students will be limited when they attend job 

interviews or in their chosen professions in a modern, digital age. Students will also be taught to 

evaluate their own performance and will create and present feedback to their parents and tutors as 

part of the feedback cycle, rather than traditional parents’ evenings. This strategy will further support 

the oracy, digital literacy and indeed creativity of the students at the Crest Academy.  

With a new headteacher, the vision for the Crest Academy is ambitious and clear. Curriculum work 

will remain focused on providing the best opportunities for the students studying at the Crest 

Academy and to provide them with the opportunity to excel in their chosen field as happy, successful 

and kind adults.  



 

 

Curriculum Implementation at The Crest Academy (2021-2022) 

Rationale 

The most important function of classroom practice is to implement the curriculum as intended. This 

document aims to provide all teachers within the academy with a clear and transparent strategy for 

developing curriculum implementation and the quality of teaching.  

The Ofsted inspection handbook (EIF 2019) provides a research and evidence based framework for 

evaluating curriculum quality and implementation. Table 1 shows the Ofsted criteria for ‘good’ 

curriculum implementation arranged into broad areas of focus. The highlighted statements from the 

criteria are deliberately and explicitly picked up in The Crest Academy’s implementation model. 
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Subject knowledge 
▪ Teachers have good knowledge of the subject(s) they teach.  
▪ Leaders provide effective support for those teaching outside their expertise. 

Clarity of instruction 
▪ Teachers present subject matter clearly.  
▪ Teaching promotes discussion about the subject matter being taught.  

Focus on long-term memory and schema 
▪ Over time, teaching helps pupils to remember long term the content they have been taught  
▪ Teaching helps pupils to integrate new knowledge into larger ideas. 

Challenge and intent 
▪ The work given to pupils is demanding and matches the aims of the curriculum  
▪ Over time, work is coherently planned and sequenced towards cumulatively sufficient 

knowledge.  
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Formative assessment 
▪ Teachers and leaders use assessment well 
▪ Assessment helps pupils embed and use knowledge fluently 
▪ Assessment is used to check understanding and inform teaching.  

Limitations and burden of assessment 
▪ Leaders understand the limitations of assessment 
▪ They do not use it in a way that creates unnecessary burdens on staff or pupils. 

Feedback 
▪ Teachers check pupils’ understanding systematically, identifying misconceptions accurately  
▪ They provide clear, direct feedback.  
▪ Teachers respond and adapt teaching as necessary without unnecessarily elaborate or 

individualised approaches. 
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Reading & Literacy 
▪ Reading is prioritised to allow pupils to access the full curriculum offer.  
▪ Teachers ensure that their own speaking, listening, writing and reading of English support 

pupils in developing their language and vocabulary well. 

Table 1: Ofsted criteria for ‘good’ curriculum implementation organised by aspect/feature. 

 

 
 
 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/843108/School_inspection_handbook_-_section_5.pdf


 

 
 
 
Planning great lessons  
Lesson Planning continues to be an essential part in the academy’s continuous drive to consistently 
secure and improve the quality of teaching and learning across all faculties. Therefore, all lessons 
should be planned using the four-part lesson structure below. On occasions, it may be appropriate to 
repeat the whole cycle, or sections of the cycle, more than once in a lesson. 
 
Preparing to plan 
Before you begin your planning, you must decide the pitch of the lesson based upon your assessments 
and data. 
 
“Do Now” activity   
This is a short, brisk and thought-provoking and challenging learning activity. It will be used to retrieve 
key knowledge and learning from a previous lesson, sequence of lessons or previous topic in order to 
develop recall. You must pre–plan your questions as part of your feedback. 
 
“I do” clear; well expositioned    
This part can be a follow on of the “Do now” to clarify and put the lesson into context and the ‘learning 
journey’ (positioning of the lesson). However, this is where the teacher teaches; imparts knowledge 
to students. In many cases students simply listen and do not answer questions. This part is key in 
delivering the key content for the lesson and should draw on Rosenshine’s principle of direct 
instruction.  
 
The learning objective(s)/lesson intention(s) 
This is NOT a task. The learning objective(s)/lesson intention(s) should articulate the knowledge and 
skills you want students to acquire by the end of the lesson. They should be challenging – they do not 
need to be written down by the students.  
 
“We Do” that is inquisitive 
This part is an opportunity for students to model/show/do together so that they are able to apply the 
learning that has just come in the previous stage. Note, this can vary in terms of the subject (e.g. In 
Art, for example, the I Do and We Do may come together but keep it explicit in terms of what is being 
taught (K&U) and the doing together so students’ learning is enhanced).  During feedback, what pre-
planned questions will you ask to assess learning?  
 
“You Do” that is inquisitive 
This part is where students work alone/ independently to demonstrate their learning (independent 
practice). In most cases this would be an independent extended writing activity. Note, in some subjects 
this won’t be written or alone but the emphasis is on the students doing and the teacher facilitates 
this / circulates to enable it.  
 
“Exit Ticket” for students 
To be used at the end of the lesson to check student understanding. These will be recall questions and 
short answer questions.  
 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

2. Positioning 

• Understanding the sequence of learning (in the composite or unit) 

• This lesson within the composite sequence – lesson objective/lesson question. 

1. Recall and Retrieval 
‘Do now’ – typically 4/5 questions to: 

• Activate prior knowledge for lesson (linked to lesson sequence & ‘positioning’) 

• Recall and recap (last year, last term, last topic, last lesson) with focus on schema 
and long-term memory.  

3. Vocabulary decoding 

• Explicit teaching of vocabulary with definitions and images 

• Use of vocabulary with signposting throughout the lesson. 

Plan small steps (as appropriate) – scaffolding towards mastery 

4. ‘I do’ 

• Direct instruction 

• Modelling 

7. Check and review 

• E.g. ‘Exit ticket’ 

• Comprehensive check of learning 

6. ‘You do’ 

• Independent  

• Scaffold/deepen 

• Feedback 

5. ‘We do’ 

• Questioning 

• Checking for 
understanding 

• Worked 
examples 

• Feedback 
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E-ACT T&L Mastery Rubric 
Rationale 

  
Our Mastery Rubric represents E-ACT's vision for high quality learning, as a result of high-quality 
teaching. It is our shared language, guiding and supporting all of our conversations, evaluations and 
developmental work around teaching.   
 
The Mastery Rubric communicates our high standards for the quality of learning throughout our Trust, 
but more importantly articulates our professional development pathway to Mastery teaching and 
beyond. The curriculum, in conjunction with the Rubric, set the ‘gold standard’ and benchmarks for 
our expectations for the quality of what we are teaching and how we are teaching it, to ensure that 
our learners have the opportunity to experience a broad and knowledge-rich curriculum, that is 
expertly implemented.   
 
Our Rubric has emerged through feedback and collaboration with Primary and Secondary colleagues; 
it aligns our curriculum intentions with what we aim to achieve in all our Academies – it carefully 
considers what we are teaching and why, and then provides a framework for reflection; together with 
CPD, staff can offer and lead improvements to practice, meaning that underneath the language of the 
Rubric, there is an evolving toolkit of strategies to support our teachers in meeting the expectations 
outlined in the Rubric.  
 
In order to identify strengths and areas for improvement in staff practice, we do need to evaluate the 
quality of the teaching of our curriculums. Rather than making individual judgements based on 
snapshots of practice, instead it provides a language where coaching is supported and facilitated. By 
looking at aspects of practice holistically, evaluations of students’ learning are evidence based, and 
provide reflective space for practitioners to adapt their practice to best suit the needs of all our 
learners. These evaluations and the responses to them determine a teacher’s effectiveness – through 
continuous engagement in their own personal development, a staff member will be supported to 
engage in research, experiment and reflect on their pedagogy, to ensure that they continually evolve 
in the best practitioner that they can be.  
 
We recognise that our staff are at different stages in their career, with differing levels of experience. 
For this reason, there are five progression levels outlined in the Rubric. Each level represents a stage 
in our teachers’ professional development journey, as appropriate to their level of experience. 
However, whilst experience may determine teachers’ expected starting points, it is not intended to 
limit potential. Through carefully designed CPD and feedback, staff are encouraged to move through 
the progression levels, evolving as a practitioner. There is also no end point. Once a teacher has 
demonstrated evidence of ‘Mastery’ in their practice, they are encouraged to push themselves 
forward by innovating and experimenting with strategies to transform and develop pedagogical 
practice.  

  
 

 

 

 



 

 

The Mastery Rubric – Career Stage Expectations 

 

 

 

 

 

 

 

 

Feedback 

Feedback will be collated from Snapshots/Learning Walks, Book Looks and T&L monitoring 

and this will be added to PAM. Your observer should also give you feedback outlining your 

strengths and a clear action step specifying what to develop and how. You will also receive a 

feedback postcard: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Developing 
towards 

Foundations 
of mastery 

Emerging 
mastery 
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The Mastery Rubric 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Assessment and Feedback Policy 

Linked documents: 

- A framework for assessments in KS3/4/5 [Lee Northern, E-ACT] 

- Myth busting the assessment framework June 2021 [Lee Northern, E-ACT] 

Further reading: 

- The research ED guide to Assessment, edited by Sarah Donarski and Tom Bennet. 

 

1.1 Purpose 

 

To provide a consistent and efficient method to allow all teachers to effectively identify their 

students’ needs and give feedback on how to address these needs.  

 

Written feedback on student work has long been considered a proxy for good teaching, with more 

frequent and longer comments correlated with teacher effectiveness. However, there is now a 

plethora of research that indicates that writing on a piece of work is a highly ineffective way of 

giving feedback. The possible reasons for this include: 

1. Only the student whose work has been written on is benefiting from the feedback, whilst 

others, who perhaps have not made this mistake on this piece of work, may go on to make 

the same or similar mistake in the future and are not receiving the benefit of the feedback at 

this time.  

2. Long written comments that are descriptive provide very little in terms of actionable advice 

and focus on the work itself, rather than future learning.  

3. Too much feedback on several areas, with lots of specific direction, can be overwhelming as 

it requires the student to attempt to improve too much. It can also contribute to complacency 

as students know their mistakes will be addressed for them, which may lead reduced 

engagement in the task or feedback activity.  

Individual written feedback is also very time consuming for teachers. Instead, a blend of simplified 

whole-group feedback combined with efficient baseline testing and a granular approach to 

assessment through multiple-choice quizzes can offer a more effective way to identify what we 

reteach and practice with our students, whilst also reducing the workload for the teacher.  

2.1 Assessment 

A range of formative and summative assessments will be used in an ongoing cycle to assess and 

evaluate the impact of the curriculum, to help to inform interventions and to provide the required 

support to all students.  

2.1.1 Formative Assessment  

2.1.1.1 Assessment for Learning 

Assessment for learning must be used in every single lesson. This may be in the form of questioning, 

namely cold calling or whole class feedback, for example use of mini white boards. Teachers should 

be looking for a minimum of 80% of the class to demonstrate secure understanding, before moving 

on.  



 

 

2.1.1.2 Baseline Assessment  

At the start of each unit of work (half term) students should complete a baseline or pre-assessment. 

The assessment should be designed to quickly gather useful information about ore students, so that 

we can start to unpick where support may be required and make alterations to our curriculum or 

intervention plans accordingly. These alterations need not be drastic and may simply inform seating 

plans or which key vocabulary needs to be pre-taught for a new topic.  

The baseline assessment should be predominantly multiple choice and completed through MS Forms 

where appropriate to reduce teacher marking. Subjects may choose to include some written answers 

in their baseline assessment, and this should be determined with support of the curriculum director 

and SLT line manager.  

The baseline assessment should be no longer than 30 minutes. Teachers should keep a record of the 

marks for the baseline assessment and use these to inform planning. These will be monitored by the 

curriculum directors, but not centrally collected.  

2.1.1.3 Micro-Assessment 

Once a baseline is established, assessment is required to determine what students know and what 

they still need to know as they move through the curriculum. To take a more forensic approach to 

identify what students have learnt, assessment and feedback should focus on individual components 

rather than moving straight into holistic, summative assessments. 

Teachers should plan for students to complete a micro-assessment at an appropriate time in the 

sequence of learning. This will often be at the end of a topic and should be planned as part of a well 

sequenced curriculum. As a guide, this could be between every three and eight lessons, but this is not 

absolute and the micro-assessment should be used at an appropriate time to assess learning in each 

subject. This could be a multiple-choice quiz, knowledge recall quiz or a selection of examination-style 

questions. The time to complete the micro-assessment should be no more than 20 minutes. Where 

possible MS Forms should be used to reduce marking.  

Teachers should keep a record of the marks for the micro-assessment (including confidence scores, 

see 2.2. multiple-choice assessment) and use these to inform planning. These will be monitored by 

the curriculum directors/heads of department and recorded on a central spreadsheet for department 

use.  

2.1.2 Summative Assessment  

Improving in all subjects requires development of cumulative skills, which means that progress 

overtime requires knowledge, both procedural and substantive, to accumulate over time. Summative 

assessment points should be spaced quite far apart to allow for this to accumulate and give time to 

learn and practice the many components required to be successful in each subject.  

There will be three summative assessment points each year. These will be indicated in the Crest 

Academy calendar. The results from the summative assessments will be reported to parents.  

2.2 Multiple-choice assessment  

Well-structured multiple-choice quizzes can be extremely powerful to identify what students know 

and to deal with misconceptions. Multiple-choice quizzes must avoid answers that are obviously 

incorrect. They should be designed with answers that are plausible, but unambiguously wrong.  



 

 

Students should not be told how many correct answers there are, unless this is required to scaffold 

for novice learners.  

Multiple-choice quizzes will be used to test substantive knowledge, but should also be used to assess 

disciplinary and procedural knowledge. Thus, ensuring that they test understanding of the content 

and how to apply it prior to the summative assessment.  

A confidence score must be provided for each answer, the score ranges from 1-5 with 5 indicating that 

the student is absolutely confident and 1 indicating that the student is not confident at all.  

If a student finds that a question they gave a confidence score of 5 to is incorrect, they are more likely 

to learn the correct answer to that question due to the hypercorrection effect. Where teachers 

identify a lack of confidence across the group this can indicate a modification is required in the 

planning and that this is a topic area to revisit collectively. Confidence scores and answers to multiple-

choice questions can help to identify and correct misconceptions.  

3.1 Feedback 

Teacher feedback should be provided using a green pen.  

After all micro and summative assessments students must be given the opportunity to go through the 

answers to the questions and to rectify their mistakes. This should be no more than one week after 

the assessment was completed to ensure that mistakes and misconceptions do not become 

embedded in long-term memories.  

3.1.1 Whole-group Feedback 

Whole-group feedback should be provided after all micro and summative assessments and for any 

other appropriate tasks (this might include class or homework). This should be a minimum of two per 

half term. 

Whole-group feedback must provide precise and actionable feedback, it should address the specific 

needs of each student, whilst ensuring that workload is manageable.  

The following grid should be reviewed with the group and a printed copy stuck into their books. There 

must be evidence that the students have acted on the next steps using a red pen. Guidance on filling 

in the feedback form follows.  



 

 

 

 



 

 

Example (please note that the model/exemplar will be completed during the review lesson 

together): 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

3.1.2 Targeted Feedback  

Where students are identified as underachieving, especially those within the protected cohorts, for 

example SEND and PP the expectation is that teachers will review their work more closely. This 

includes the work in exercise books. More detailed feedback should be provided to these students 

and time allocated to discuss their understanding of this feedback, which could be written or verbal. 

Response to the feedback should be carefully monitored and additional intervention deployed if an 

improvement is not shown.  

3.1.3 Peer and Self-Assessment 

In usual circumstances it is not expected for teachers to check the work completed in class exercise 

books. However, peer and self-assessment should be utilised regularly, at least every other lesson, if 

not every lesson. Students should use a red pen to indicate where this has occurred.  

4.1 Targets 

Target grades will not be set for students until they are in year 10. This will ensure that there is enough 

understanding in relation to the student's prior knowledge and potential. The aim is to ensure that no 

student at the Crest Academy is limited in their possible achievements. 

5.1 Home Education 

Home education, or homework is important to help consolidate classwork and allow for a change in 

the long-term memory. Homework must be set consistently and it must be as carefully considered as 

the curriculum delivered onsite.  

5.1.1 Timetable 

The progress leaders will create a timetable for home education, this will be reviewed every term. The 

curriculum directors and progress leaders will be responsible for ensuring that teachers set 

appropriate work at appropriate times and that this is recorded onto Satchel one.  

English, maths, science, humanities and MFL must set a minimum of one homework per week.  

Creative culture and global technology subjects must set a minimum of one homework every two 

lessons at KS3 and every three lessons at KS4.  

Core PE are not expected to set homework.  

Homework at KS3 and 4 should take students up to 30 minutes to complete.  

Homework must be set every other lesson for subjects at KS5. This should be a minimum of one hour.  

5.1.2 Feedback   

Homework should be self-marking where possible, using platforms like Seneca, Hegarty Maths and 

GCSE POD, or created using MS Forms. Homework could be assessed using a quiz as part of the do 

now in the following lesson, for example students complete a range of tasks using GCSE POD and their 

understand is assessed in the lesson (micro-assessment).  

Feedback on homework should be provided as whole-group feedback (see 3.1.1 Whole-group 

Feedback) where required to meet the feedback requirements. Otherwise marks for homework 

should be recorded by teachers and used to help inform planning. Curriculum directors and progress  



 

 

leaders should oversee this process. Students should always be given the chance to review their 

answers and make necessary corrections in red pen.  

5.1.3 Rewards and Sanctions 

Completion of homework should be rewarded and sanctioned as per the Academy behaviour policy. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Whole Staff CPD Sessions 

At Crest, we prioritise Professional Development and in 2021-2022 this will take the form of 

whole-academy sessions, faculty sessions, and INSET Days. There will are additional sessions 

for Early Career Teachers and trainees every 2 weeks using WalkThru teaching strategies, 

alongside more in-depth sessions, where appropriate.  

All ECTs who started in September 2021 will be enrolled onto the Early Career Framework 

with Ambition as ECTs and will have online modules and training.  

If colleagues wish to attend external CPD they should speak to LMU initially prior to 

completing a LOA request. All CPD requests will be considered and should be directly linked 

to the improvement of the Academy. All colleagues will be expected to review the CPD and 

identify how it will impact on the Academy, sharing their learning with colleagues. 

Supporting our Beginner teachers and ECTs 

At Crest we pride ourselves on our nurture and growth of Early Years Teachers. All ECTs are enrolled 

onto the Ambition ECT programme and will have a mentor and specific professional development for 

2 years. ECTs attend dedicated briefings which are also open to all trainees and follows a step by 

step practice model using Walkthrus which we have mapped against the ECF. 

 

 


