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The Crest Academy Pupil Premium Evaluation Document 

Evaluation of use and impact of the funding for 2019-2020 
 

Review of expenditure and impact 

2019 – 2020 

Please evaluate below how you allocated and used the Pupil Premium Funding and whether it not it had the desired impact on the quality of education and 

outcomes for eligible pupils. 

 

1) To reach target for all GCSE subjects at EOY11 and EOY13   CFE/ZHI/PMO 

Desired outcome Chosen action/ approach Impact: Did you meet the 

success criteria? If not why? 

Lessons learned - (whether you will continue with this 

approach and your intended changes for the year 

ahead) 

Cost 

Intervention 
(holidays, Saturdays, 
mornings, lunchtime 
and after school 
 
 
Curriculum changes 
and additions.           
To ensure 
Curriculum Pathways 
offer matches the 
need of students. To 
ensure students are 
on the correct 
pathway 

Focused tracking of PP 

attendance across all 

intervention. Cross-referencing 

with progress in Mock 

examinations and in class 

assessments to ensure PP 

students are on track to achieve 

predicted grades. Where there is 

underachievement, personalised 

plans are in place for relevant 

subject areas 

 

 

 

 

 

 

 

 Year 11 data booklet shared with 

Inclusion staff so they are aware 

of EAL, SEND, PP Key groups and 

vulnerable students they must 

actively work to support in Year 

11 

Weekly drop-in sessions for 

teachers with the SENCO and EAL 

lead to support staff in developing 

quality first teaching strategies 

After school Wednesday CPD 

quality first teaching focus 

Targeted Interventions will continue as they 

secured positive outcomes. Due to the 

pandemic we will now also incorporate 

interventions on the virtual platform TEAMs  

 
Year 11 
Pupil Premium –78 Students 
 
 Maths critical Students 

• Critical 4's Maths- 12 students 
• Critical 3's Maths- 6 Maths students 

 
English Critical Students 

• Critical 4's English- 8 students 
• Critical 3's English- 11 students 
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RSG Meetings 

• Go through student targets, 

current data and actions 

require 

• Monitor attendance and 

punctuality- KPI 

• Ensure the list of target 

students is accurate and 

matches the crossover 

• Assessment cycle shared 

with staff, students and 

parents at the start of year 

• Strategically start right after 
half term intervention 
leading to increased 
attendance, particularly in 
Core subjects 

• Mock exam 1 results-Parents 
Evening December 2020 

• Mock Exam 2-dates for DH2 
to be given early to allow for 
revision over Christmas- 

• Critical crossover student 
meetings February 2021 
(after DH1/DH2) 

• Mock exam 3 -for critical 
students who did not pass 
DH2-March 2021-Critical 
Parents Evening March 2021. 

• QLAs completed and 
lessons/revision materials 
based on  

• Weekly assessments In 

 



  

 

3 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

English/Maths for regular 
updates on critical student 
progress 

• Drop Down time for mock 
preparation DH2  

• Feb 2021- Drop down days 
for Btec subjects 

• Mentoring -Critical students 

mentored by SLT and 

discussed at RSG/ELT/SLT. 

 

 

 

 
Year 13 

 

Target setting allows 

students to learn made 

good progress 

throughout their 

programme of student. 

 

An effective tracking 

and monitoring 

process for PP 

students are meeting 

their individual need 

and targets. 

 

Effective intervention 

and student 

‘mentoring’ applied to 

The Elephant Group 

 

The Access Project.   

 

Weekly RSG Meetings 

 

Promoting Potential and Raising 

Achievement Plans 

 

Elevate Education Workshops 

 

Termly parental meetings to 

discuss progress 

 

Teaching and Learning focus to 

support challenge and promote 

deeper knowledge. 

 

The Academy has seen 

improvements in the collection and 

use of data at Key Stage 5. Weekly 

RSG meetings have led to a more 

focused approach to meeting the 

achievement needs of PP students in 

the Sixth Form. 
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identify further 

individual support for 

purpose of student 

progress and 

achievement. 

Form Time Intervention 

 

Visits to Kings College London 

 

UCAS Fairs and Workshop 

 

Transition Week (Futures) 

 

Unifrog and BeReady platform 

2) To raise attendance to 96% or higher.  MAP / DWH 

Desired outcome Chosen action/ approach Impact: Did you meet the 

success criteria? If not why? 

Lessons learned Cost 

 Improve attendance 

and punctuality to 

meet/exceed national 

averages in all year 

groups with a focus on 

examination and 

vulnerable groups 

 

Reduce the number of 

persistently absent 

students 

 

 

To closely monitor attendance of 

PP vs Non-PP students 

 

Targeted interventions: 

 

Attendance and punctuality and 

behaviour of all students 

including AP and CTC students is 

tracked and monitored on a 

weekly basis  

 

Year 11 weekly attendance and 

punctuality tracker analysis and 

actions 

 

Clear, high profile rewards for 

100% attendance and 

punctuality  

 

No. Of PP – 508 – Attendance = 

93.66% 

No. Of Non-PP – 665 – Attendance = 

94.52% 

 

Weekly attendance KPI shows that 

overall absence and persistent 

absence rates for all pupils, and for 

different groups are in line with 

national figures for all pupils. 

 

Weekly tutor time attendance 

activities in place and weekly 

assembly slot for attendance 

 

Weekly ppt for attendance updates 

distributed by DWH and tutors 

supported to effectively monitor 

class attendance 

Targeted interventions are working to support student 

attendance. 

 

During the pandemic the attendance procedures have 

been updated and adapted to ensure the robust and 

rigorous monitoring of key groups. 

 

Form tutors need to be embedded in the attendance 

and punctuality process and we need to ensure they are 

effectively trained and held to account for the 

attendance of students in their form classes. 

Greenhouse 

coaches 

Boxing coach  

 

Attendance 

rewards 
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Greenhouse interventions 

(basketball and table tennis) and 

boxing used to mentor students 

and improve attendance. 

 

Greenhouse and boxing intervention 

- Attendance of PP students vs non-

PP students receiving intervention is 

higher. Reduction of PP students that 

are PA from 30% to 14% PA students. 

3) To develop student leadership and effectively fulfil the academy’s mission statement. MAP / SWC 

Desired outcome Chosen action/ approach Impact: Did you meet the 

success criteria? If not why? 

 

Lessons learned  Cost 

Student leaders to be 

visible to the whole 

school community.  

To engage the wider 

school community on 

pressing issues and 

ways they can engage 

with campaigns and 

activities. 

To develop public 

speaking skills. 

• Student led assemblies 

every half term. 

• Students led clubs and 

campaigns linked to key 

events such as anti-

bullying week. 

Students across the school have 

become accustomed to the student 

led assemblies and it is now part of 

the school culture. Students 

understand the need to talk openly 

about social injustice or pressing 

events that effect the school 

community, local community and the 

world.  

 

Assemblies provide an opportunity 

for pupils to identify JLT members 

outside of their year group. It also 

provides them with information on 

how they can get support or help 

from them if needs be.  

 

JLT/prefect members public speaking 

and confidence has improved. The 

members research the topic and 

Student leaders are given the assembly topics but it may 

be better practice if the topic comes from them so that 

the whole concept is student led. 

 

It can be time consuming for students to plan and lead 

good assemblies and not all pupils can stay behind 

school to engage. This could exclude particular groups of 

students from participating. Moving forward it would be 

good if there was an allocated slot in the timetable 

during the day for student leadership enrichment 

activities. 
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work as a mixed year group and sex 

team. Every member has a specific 

role.  

 

Students across the school take part 

in sessions that their peers have 

designed and these sessions provide 

a space to discuss the issues raised in 

assembly further. Pupils have 

disclosed bullying etc. in these 

sessions.  

To help grow the role 

of student democracy 

within the school. To 

help establish a culture 

where pupils believe 

that the school is 

committed to listening 

to the voice of the 

pupils and addresses 

their concerns. 

• Student voice panel 

• Surveys and 

questionnaires to gather 

pupil opinions whole 

school. 

• Praise and suggestion 

boxes. 

Student survey results demonstrate 

that pupils know the school values 

their opinion. Pupils know the 

channels and appropriate way to 

discuss issues they are unhappy with 

within the school. Pupils have helped 

to change the cost and taste of 

school meals, the names and design 

of the new house system and raised 

concerns around recycling. 

Pupils in year 11 were able to 

evaluate their experience of the 

school's intervention programme. 

The programme and sessions were 

adjusted taking into account pupil 

feedback.    

Pupils across the school were also 

able to get feedback from teachers. 

One of the points raised were that 

teachers felt pupils were very 

entitled even though they often go 

above and beyond. Pupils organised 

and led a staff briefing on teacher 

Not all activities and whole school decisions were 

evaluated at the same depth. Pupils in key stage 4 were 

able to influence the decision-making progress for their 

year group more than key stage 3 pupils.  

 

Student needs to be embedded in all aspects of decision 

making for example the schools teaching and learning 

and curriculum design. 

 

Surveys, engagement and feedback needs to take into 

account specific groups and we need to strategise on 

how we target marginalised groups such as pp and EAL 

so that they are not underrepresented.  
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appreciation and delivered 

handwritten postcards to staff both 

teaching and non-teaching across the 

academy.  

To develop student 

ambassadors within 

the academy. 

• Student welcome 

committee for important 

guest and visitors to the 

school. 

• Student support to 

events such as parents 

evening. 

• Student representatives 

at year 6 transition 

events with primary 

school students. 

Students were able to represent the 

school professionally linking to the 

school values. Pupils were able to 

model the ‘perfect Crest student’ to 

visitors. 

 

Student Ambassadors enjoyed 

meeting new people, happy to help 

answer any questions someone may 

have and are always eager to help 

out; ensuring visitors or new pupil 

arrivals settle in. 

JLT/Prefects understand the importance of being a role 

model that embodies the Crest values. Pupils really 

showed displayed a level of excellence on the E-ACT 

opening minds opening doors roadshow. 

 

Student Ambassadors are used inconsistently for 

interview tours and pupil panel. Appropriate training to 

all new JLT students must happen in September and all 

interviews must include this process. 

 

To expose pupils to a 

wide range of external 

providers and help 

them to understand 

and engage in varied 

causes, social issues 

and help pupils to 

develop a stance and 

voice. 

• Student leadership 

weekly enrichment 

programme, 

• Student leadership trips. 

• Student leadership 

training with external 

providers e.g. Jack 

Petchey  

Students were able to visit White Hall 

and work with the Mayor of London’s 

team. 

Students were able to look at climate 

change and work with a campaign 

linked to Wembley Stadium. 

Student leaders took part in the Jack 

Petchey challenge and Crest came 

second place in the region. 

Students reveled in the opportunities provided to them. 

Majority of trips were free which meant they were 

accessible to all pupils e.g.  pp, FSM etc. Trips enriched 

students' cultural capital. 

 

Trips were inconsistent throughout the year meaning 

lots could happen in one term and then none in others. 

A large number of trips were targeted at year 9 and 10.  

 

Actions for Autumn 2020: 

look at student leadership specific trips across all year 

groups and where there are no appropriate trips 

external facilitators are booked to deliver sessions to 

that year group. This will ensure the student leadership 

programme experience is consistent for all. 

 

To develop mentorship 

between students. 

• Reading buddy 

programme. 

• Peer to peer tuition 

Reading buddy programme has been 

designed and led by year 9 students. 

Reading age data was used to 

Programme was designed by pupils and 

evaluation/process designed. Unfortunately, programme 

was unable to be rolled out due to lockdown. 
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programme. identify pupils across year 7 and 8 

that require additional literacy 

support.  

Autumn 2020 action: Roll programme out as planned. 

Review after one term.  

To help students 

connect and develop a 

voice with all 

stakeholders.  

• Student led Newsletter 

articles. 

The newsletter has included poems 

about lockdown, art work to show 

support for the NHS and an article on 

BlackLivesMatter. 

Whole school newsletter was only rolled out since we 

went on Lockdown. 

 

Actions for summer 2020: To include a wider variety of 

students in the school newsletter and make a news 

channel so that pupils can watch the news as well as 

read the newsletter. This could become part of the tutor 

time activities. 

 

 

4) To ensure children have high aspirations through participation in an effective careers programme. PMO/VMC 

 

Desired outcome Chosen action/ approach Impact: Did you meet the 

success criteria? If not, why? 

Lessons learned  Cost 

All students 

understand their 

strength and 

weaknesses and had 

opportunities to 

explore future career 

options. 

• Careers Assemblies 

• Futures Week 

• PSE lessons 

• Career Accelerator 

programme 

• Career Ready PSE lesson 

Students in Year 11 and 13 

can articulate their strength 

and weakness.  Most students 

had various opportunities to 

explore future career options. 

However, more work is 

needed to support those 

students in KS3. 

We have had a variety of 

engagement from different 

providers and businesses.  

Activities are not always evaluated and the overall 

programme is evaluated via the Compass Tool. However, 

a more detailed analysis is needed to focus on specific 

PP students. 

 

 

Students understand 

the importance of LMI 

and how this might 

influence their option 

choices. 

• Year 11 Careers 

Interview by 

MyBigCareer 

• PSE lessons 

Students understand the 

importance of a good careers 

guidance and have a sense of 

aspiration.  Through a range 

The use of Labour Market Information needs to be more 

regular so that students understand so that students 

understand what kind of jobs will be available for them 

when they are older and therefore, what choices there 

need to make for pst-16 provision. 
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All students develop 

an understanding of 

the impact career 

choices and its 

financial and lifestyle 

impact. 

• Unifrog and BeReady 

Platform 

• The Access Project 

• Sixth Form Taster 

Afternoon 

• Speakers4School talks 

• Girls Network Mentoring 

• Barclays LifeSkills 

• Princes Trust 

programme 

• Compass Mentoring 

of programmes with external 

providers during planned 

activities students and KS5 

motivated. The majority of 

KS4 students have been given 

a clear idea of the routes to 

jobs and careers they will find 

engaging and rewarding to 

raise aspirations. The careers 

programme has supported 

social mobility by improving 

the opportunities and 

informed decision making for 

PP students.  All activities’ aim 

to raise aspiration of PP 

students. 

The use of online platform has 

not yet helped to track and 

systematically record all 

activities for KS3 students – 

Therefore, Unifrog platform 

will be launched to all KS3 

students. All students in Year 

11 and KS5 have had guidance 

on the full range of 

apprenticeships and all PP 

students across the have 

have/will have encounters 

with universities. 

 

Student engagement with external providers has been 

positive. However, there is considerable difficulties 

when students have external mentoring sessions outside 

of the Academy. Travel distance and parental reluctance 

to make students travel has been an issue. PP 

students/parents will need to be told about the travel 

implications and students chosen to do this – will have 

to agree to such commitment. 

 

The CPD for the whole staff to highlight the importance 

of careers education was successful. However, a skills 

audit needs to be completed to support staff with the 

contribute to raising aspirations of specific PP students.  

Teacher should understand their wider role in careers 

education/guidance/shaping students’ future much 

more and take a more proactive role.  

 

All student to have a 

careers action and 

provide careers 

evaluation feedback to 

identify skills and 

knowledge gaps. 

 

          5) To reduce exclusions (Internal, FTE and PEX) and improve Behaviour. MAP / CCO 

Desired outcome Chosen action/ approach Impact: Did you meet the 

success criteria? If not why? 

Lessons learned  Cost 
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Early intervention, 

reducing exclusions 

(internal, fixed term 

and permanent). 

 

Effective, robust and 

rigorous analysis of 

data to support 

tackling behaviour 

trends and putting 

interventions in place. 

 

Increase rewards and 

achievement points 

across year groups. 

 

Development of the 

Transformation Centre provision 

 

 

Continued no PEX in the 

academy over the last 3 years.  

Crest IEU/FTE/PEX are below 

Brent and National exclusion 

data figures 

3 Y11 students that were either 

at an alternative provision or 

were at risk of PEX have 

returned back to the academy 

and have settled back well.   

Early intervention for students 

at risk of FTE or PEX. 

Termly review of CTC 

 

All students are involved in bespoke interventions 

tailored specifically to accommodate their needs. All 

students have successfully taken part in mentoring, 

boxing as part of their weekly timetable. These sessions 

have supported their progress in behaviour and their 

journey back into mainstream timetables.  

 

Timetables need to be constantly reviewed and 

evaluated in order to ensure that they fully meet the 

needs of each student to achieve successful outcomes. 

 

Parental engagement is a crucial element of the process 

and needs to be developed.  

IT equipment 

Courses 

CTC manager 

Resources – 

Paper, books, 

stationery, 

games etc 

 

Weekly data analysis of 

behaviour and achievement 

points 

 

Termly reduction in IEU referrals and 

FTE/PEX Sept-Dec 2019 

Reduction in students referred to 

APs. 

Wider circulation of analysis to key stakeholders.  AP costs 

IEU manager 

Resources 

Greenhouse interventions 

(basketball and table tennis) and 

boxing used to mentor students 

and improve behaviour. 

Weekly and termly review of 

interventions 

A reduction in behaviour points 

accumulated across each year group 

in comparison to the previous year. 

Reduction in accumulation of 

behaviour points of students since 

receiving intervention in KS3 by 77% 

 

Consistent regular review of interventions and impact 

made. 

Boxing 

Greenhouse 

coaches 

Staff CPD on behaviour and de-

escalation strategies 

 

Identified staff provided with a 

Staff requiring support with 

behaviour are supported by 

MAP/SAL/SWC/CCO and other staff 

Development of CPD and implementation of behaviour 

strategies. 

 

Wider circulation of analysis and targeted support to 
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behaviour for learning coach 

 

with strong behaviour management 

skills.  

 

faculties to take place. It has continued to increase and 

develop though the lockdown period 

 

 

Develop the reward programme  

for students ensuring there are 

further opportunities for daily, 

weekly, half termly and termly 

celebration 

Rewards have a high profile and 

weekly, half termly and termly 

celebrations are in place. 

 

Virtual rewards have been introduced during lockdown 

to compliment the physical rewards system. 

Attendance 

rewards 

 

 Develop student self-regulatory 

behaviour through PSHE/Tutor 

time and Student Voice 

Bespoke behaviour support for 

identified students 

Weekly and termly review of 

interventions 

A reduction in behaviour points 

accumulated across each year group 

in comparison to the previous year. 

Reduction in accumulation of 

behaviour points of students since 

receiving intervention in KS3 by 77% 

 

Strategies are working well and are embedded into the 

referral and intervention process. 

 

         6) To ensure students have access to a wide range of enrichment opportunities. VMC 

Desired outcome Chosen action/ approach Impact: Did you meet the 

success criteria? If not why? 

 

Lessons learned  Cost 

Trips and Visits Number of trips organised 

throughout the academic year 
There has been a number of trips 

that have taken place since 

September, below are the amount 

of PP that have attended.  

Trips September – March   

Science: 

The trip plan was cut short due to the he school 

closure.  

 

What worked from September to March: 

 

There was a clear trips plan in each department. 

Last year math's and science did not run any trips. 

Depends on 

the size of the 

trip and the 

location. The 

main 

expenditure is 

the travel if 
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• Royal Observatory Year 8 – 

12 PP attended  

• Science Museum – All of 

year 7 students – 93 PP 

attended  

• English Trip  

• The Old Vic – Christmas 

carol – 11 PP attended  

• Rewards Trips 

• Flip Out - Year 7 – 13 PP 

attended 

• Ice skating – Year 10 – 12 

PP attended 

• Vocational: 

GMTV studios – Year 10 – 18 

PP attended  

• Bank of England trip – Year 

10 students.                               

 

There are a number of trips 

planned for this term which 

include the bank of England, 

rewards trips, Thorpe park, etc. 

 

There was a real drive in September about each 

subject offering trips across the year   

 

 

Actions Autumn Term 2020: 

 

All full year plan needs to be created for the school 

2020-2021. This must include all departments and 

pastoral and rewards trips.  

 

Continue to train staff to fill confident in running 

trips/ paperwork. We need to also ensure that staff 

are able to take trips and cover is approved.  

 

Trips need to be linked to the curriculum and 

should be an extension to their learning in the 

classroom. VMC to work with DFI and curriculum 

leads to ensure those links are there. It is important 

that curriculums come to life through outdoor 

learning experiences.  

 

coaches are 

required.  

 Drop Down days September 2019 - March 

2020 

 

YEAR 7 

Autumn 1 2020: 

 

Ensure that all students are exposed to drop down 

days. Once a term, there must be scope in the 
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Year 7: Your life your choice - 

All of year 7 were part of a 

drop-down day at the start of 

September.    

 

YEAR 8: 

Barcley life skills – All year 8 

had a 1- hour session with 

Barclays 

 

YEAR 9 

Year 9- All students have had 

a 1-hour talk from Brook 

sexual health. 

 

ALL YEAR GROUPS  

Knife Crime: All year groups 

had a workshop.  

 

curriculum for this to take place even if this is just 

an afternoon or a morning.  

 

Due to the reduced time for PSHE these will need to 

focus around this curriculum.  On the plan there 

must be an organised drop down morning or 

afternoon each term.  

 

 Greenhouse Table Tennis and 
Basketball coaching 
 

Desired Outcome 

Within a Greenhouse 

programme , the aim is to 

always empower young 

people through sport and 

mentoring, giving young 

people opportunities that 

Mentoring and Coaching: 

PP Numbers: 

63 students received 

coaching 

Male: 48 

Female: 15 

 

Basketball Programme: 

Basketball Programme: 

 

To increase number of participation, talent scouting 

and better team cohesion within year 7’s. Would be 

to teach the first term basketball in PE same as last 

year. But to alternate each week from girls to boys 

sessions as the academic year of 2019/20 saw the 

girls team flourish.  

 

Have the year 7’s practicing together as U12 

Greenhouse 

Yearly costs 

X2 Coaches. 

Mini bus 

petrol for 

fixtures.  
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they maybe wouldn't have 

been able to have without the 

programme, while helping 

those on the programme to 

be the best people they can 

be in all aspects of life. both 

mentally and physically.   

 

 

 

This year, the basketball program 

has seen an increase in 

participation across the year 

groups of years 7-9. Students who 

never have taken part in the 

previous program have joined.  

Greenhouse’s coach developing 

officer has commended the 

basketball program as she has 

never seen a Crest girls team. This 

academic year is the first year 

until this academic year. 

Lunch club is always packed with 

students from Greenhouse 

programmes and non-Greenhouse 

students  

The girls year 7 team played 6 

games winning 5 and losing 1. 

Boys year 7 team played 2 games. 

Lost both games. 

Year 8 girls entered into Jr NBA. 

They were a new group of girls 

and lost every game, however 

enjoyed playing a new sport. 

Both Year 9 teams won Brent 

Championship.  

 

Year 9 boys went undefeated and 

would of played in the London finals 

if covid – 19 didn’t cancel the final. 

basketball is mixed.  

 

Collaboratively with teachers on grades and 

behaviour as this started becoming more successful 

after the month of January. Students work and 

behaviour started to improve. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Lessons learned: 
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Table Tennis 

 

Approach  

We use a variety of different 

sessions depending on the needs 

of the young people, these 

include, 

-Breakfast clubs 

-Lunch clubs  

-Peri one to one or small group 

sessions 

-Mentoring sessions 

-After School clubs 

-Holiday club sessions 

 

 

Impact  

I believe that the year as a whole 

was successful, the programme 

has had many highlights, some of 

them are below,  

-have integrated into the PE 

department very well it has been 

great and the young people know 

that we are committed to helping 

them be the best they can be. 

-Have gained trust of the students 

on our programme which is very 

important.  

-An aspect of the programme I will be concentrating 

on next year is the transition between primary and 

secondary school. There will be more sessions for 

those young people coming over to Crest in year 7 

to help with their ease of transition, to be a friendly 

face and to also introduce the programme to them 

at the earliest opportunity. I believe this will help 

numbers to increase even further and increase the 

buzz within the programme as one of my main aims 

is to get as many young people involved as possible 

so they can all have extra experiences within their 

time at Crest. 

-To work closer with pastoral care leads to increase 

mentoring sessions to have a wider effect on the 

vulnerable young people that really need the help 

and mentoring within Crest. This has happened this 

year and has been good, but an increase in these 

types of sessions will have a even bigger impact 

within the Academy which can only be positive. 

-Continue to work with teachers of those kids who 

are struggling ensuring we are a united front and 

are helping them back on track which has happened 

in the past year but helping more and more young 

people to get back on track with mentoring and 

sport is the plan   

-Help the older participants to gain qualifications in 

coaching to help them when leaving Crest if they 

wish to do so which can only be positive. 

  

All in all it has been a good year and I'm hoping we 

can get back to the new norm and have all the 
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-There has been a large increase 

of young people taking part in all 

aspects of the programme who 

have never been heavily involved 

in any type of physical activity 

before which has been great, 

including many more taking part 

in breakfast clubs, lunch clubs and 

after school sessions which has 

been a big improvement in other 

years at Crest. 

-We have entered many 

competitions and have done 

better than ever before in winning 

the local and reginal competitions 

in two age groups which has only 

happened once before at Crest in 

the last 10 years (going to national 

finals when reorganised) 

-The programme was on schedule 

to hit all targets for this academic 

year until Covid cut short the year 

to date. Some of these included, 

the increase of young people 

overall, large increase in female 

participation and most 

importantly to me an increase in 

extracurricular activity 

involvement, including both 

breakfast clubs and after school 

clubs gaining participants 

sessions up and running soon, hopefully starting 

with a summer programme with activities to get 

our young people up and doing something physical 

as well as helping them mentally in this strange 

time. 
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throughout the year which I 

believe has created a real buzz 

within the programme. 

-Isle of Wright trip was planned 

for July where some young people 

get to go away for a week of 

training and character-building 

sessions to help build their self-

confidence. This trip has run for a 

number of years very successfully 

and will continue to run again 

from next year. 

-Having positive influence to the 

challenging young people within 

mentoring and peri sessions was a 

highlight and is being recognised 

by staff members throughout the 

school. 

 

 

 

 House System- Competitions  House system was created in the 

autumn tern his year across the 

school.  

The plan had been developed 

since September and was 

launched to staff in February. The 

student leadership team (JLT) 

played a big role in deciding the 

house names. We were due to 

Due to the Physical school closure this has slowed 

down some elements of the original house plan.  

 

Actions Moving forward: 

AUT ONE -  

Relaunch of the house system to all students, not all 

students have computer access.  

Badges need to be added to students' blazers  

Full year 2020-2021 competition plan  

House funding 

required. 

Competition 

prizes.     

House 

Trophies. 

Termly house 

Award.  
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launch to students in March but 

due to COVID-19 this has now 

been done through a virtual.  

 

In the virtual setting we run 

virtual house competitions since 

April. These have been led and 

planned by a different 

department each week. All 

students from year 7-10 can 

participate in these competitions. 

We have ensured that they 

accessible for all and require 

limited equipment.  

 

To engage staff all the 

competitions have been open for 

them to participate.  

 

Success so far: 

• Crest stories – House 

names  

• Benjamin Zephaniah- 

responded to twitter crest 

stories.  

• Strong engagement from 

staff and students in 

competitions.  

• Over 40 entries for the 

step challenge.  

Sims points need to be changed to house points to 

create a house culture across the school not just in 

competitions but in all aspects of school. Eg 

attendance, Uniform, behaviour and punctuality.  

House notice boards – Place outside the assembly 

hall  

Open interviews for house captains – Male and 

female across each year group.  

 

AUT TWO: 

 

Create PSHE lessons around house captains, how do 

they link to school values and culture.  

Build links to get Influential house leaders in to 

school.  

Raise the profile of competition across the school. 

All staff and students should be active participates 

of all elements of the house culture.   
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 Sporting Clubs 
 
 
 
 

   

         7) To ensure Mental Health issues are dealt with effectively and managed appropriately by staff and children. VMC 

Desired outcome Chosen action/ approach Impact: Did you meet the 

success criteria? If not why? 

 

Lessons learned  Cost 

In school counsellors 

x2 (part-time) 

1 Student  

Clear identification process 

used to ensure the needs of 

the students were met in a 

timely manner 

We linked with Goldsmiths 

University and had a 

student counsellor working 

in the team three days a 

week. She worked with 3 

students, helped with lunch 

time drop ins.  

Due to the increase of 

staffing, there was a 

decrease in students on the 

waiting list.  

Weekly meetings led my 

KBR ensured the provision 

ran smoothly and 

effectively.  

 

Lunch time drop-in sessions 

have been a real success. We 

have reduced referrals and 

students have been able to 

seek support at lunch time. 

Continue link with Goldsmiths University: 

 

Linking with Goldsmith university this year was very 

beneficial in that we were able to reduce the 

waiting list of students. Alex has now left and we 

are hoping to continue that link with the university 

in the new year.  

 

AUT ONE: 

Reduce the waiting list  

 

The current counsellor work part time this means 

that we need an extra body to make up the days 

they off. If we get another university student and 

the CAMHS counsellor we should be able to reduce 

the waiting time.  

 

Ben is still running groups session which have been 

very effective. We will continue with this in the 

autumn term. 

 

 

Pay roll – 

not sure- 

Staff are 

part time.  

The CAMHS 

support is 

free.  
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We have also had a n increase 

in self referrals, which means 

students know support is 

there.  

 

The counsellors have been 

more visible around the 

school and attended 

assemblies promoting the 

drop-in sessions and seek 

support if they need it.  

 

Virtual counselling has been 

set up via TEAMS. Students 

are engaging with the session 

if they have safe space to talk 

and are willing to chat via the 

computer. 

 

 

 

 

CAMHS  Children and wellbeing 

project.  
Aim of the Project: 

 

A Child Wellbeing Practitioners 

(CWP), assigned to support 

children and young people (YP) at 

the earliest signs of mental health 

difficulties. 

 

Our aim is to improve mental 

Project was due to begin in April but is on hold 

until September due to COVID –19.   

 

Latife Eskisan is our allocated CWP. She will begin 

with us in September when the new school term 

starts.  

 

AUT One: 

 

LE will be working with students who have been 

FREE  
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health outcomes for children and 

YP by delivering evidence-based 

low intensity interventions as part 

of a health promotion strategy 

 

WHAT DO WE DO? 

 

We deliver up to eight 1:1 CBT 

based Guided Self Help (GSH) 

sessions to young people 

experiencing low mood and 

anxiety and to the parents of 

younger children with behavioural 

difficulties.  

 

identified as struggling since the return to school. 

This will also link in with the R&R curriculum.  

 

Parent – There will also be parent workshops run in 

the new terms as part of this project.  

 

 

         8) To improve EOY11 results and progress for SEND students EMA/ TMA / KWA 

Desired outcome Chosen action/ approach Impact: Did you meet the 

success criteria? If not why? 

 

Lessons learned  Cost 

Improving access to 

reading across Key 

Stage Three. 

 

Improvement of 

Reading Ages. 

 

Improvement in 

borrowing statistics in 

the library. 

 

Accelerated reader / Library 
 
 
 
 
 
 
 
 
 
 
 

The Accelerated Reader 

programme has help Crest 

improve the love of reading across 

the academy. We use it in Key 

Stage 3 and one class in Year 10. 

 

We have seen a steady increase in 

borrowing in the library since the 

programme started. From 

September 2018 - March 2018 

Our librarian and English teachers are held 

accountable for the success of their class: we have 

weekly displays showing progress, we speak on a 

1:1 level with students who are not participating 

and we have other awards and prizes at both the 

individual and class level to increase engagement 

and participation. This has improved over the year 

and we have learned to set this culture early on and 

ensure accountability. This will be the main focus in 

Autumn One. Library lessons need to be modelled 

Reducing to 

basic package 

in 2021 – 

price is ?? 
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Imbedding a culture of 

reading. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

1591 books were borrowed, 

whereas for the same period this 

year students have taken out 

2479.  

 

In terms of participation, we have 

had 99% participation since 

September with 98% in Year 7, 

99% in Year 8, 98% in year 9 and 

100% with our small year 10 

group. It was noted by the AR 

team, that in the last week of 

Spring 1, that we had 96% pupil 

engagement in quizzes during that 

week alone, showing this has 

become a consistent routine. For 

example, in Autumn 2 1580 

quizzes were taken and in Spring 

1 (a shorter term) we had 1798. 

 

Here is a link to the most recent 

report, which shows the progress 

since the beginning of the year, as 

well as comments like: “a clear 

culture of reading” and being 

“second highest” in the network of 

schools who use AR in two 

categories.”  

 

Some of our Successes: 

 

and rigorous. This has come a long way, but will 

continue to be a focus. 

 

COVID-19 meant a lot of students were no longer 

engaging. Our librarian set up an online library to help 

support students. We have learned that parental 

engagement is important and we will start in September 

with much more communication with parent. 

Link to website:https://sites.google.com/view/crest-

library/home 

 

Working virtually has also helped us to understand the 

importance of extra-curricular reading competitions and 

challenges. We will be linking more with the House 

System next year to celebrate reading more. 

 

Our librarian has had the biggest impact on the 

culture of reading in our school. Her displays and 

culture of success have improved the love of 

reading across the school. For next year, she has 

created a year schedule with competitions and 

events she will be running, that will be linked to the 

Houses.  
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Improve reading ages 

for students in Key 

Stage 3 under 7.5 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Ensure students are 

reading more every 

day. 

 
 
 
 
 
 
 
 
 
Phonics 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
DEAR 
 
 

• We've had 12 

"millionaires" including 

two students over two 

million and one student 

over three million. 

• In Spring Two we had 

three teachers who were 

almost at Mastery 

Accelerated Reader level - 

their students on average 

were reading above 25 

minutes a day and 

achieving 85% accuracy or 

more on average across 

the whole class, putting 

them in the top rank of 

performance across all 

Accelerated Reader 

schools.  

• For Spring Two, The Crest 

Academy came first out of 

all Accelerated Reader 

schools in improving 

student progress in their 

reading (please see whole 

school email below which 

was sent last week for 

more details). 

 

Phonics needs to be a priority for our 

 

 

 

 

 

 

 

 

 

 

 

 

Phonics intervention only happened in year 7, with 

year 9 about to start in Summer 1. The rapid 

progress this had on our year 7s shows how 

important it is to do this earlier on. Next year, the 

librarian will step out of lessons where we have 

skilled library teachers (she will stay to support 

some teachers) to do Phonics intervention. 

 

There is also an opportunity to train our new ESOL 

teacher. As she will teach some of the students in 

year 7-9 who have a low reading age, she could 

incorporate this into her lessons. 

 

Our focus next year needs to start with year 9 and 

work backwards, as it is most critical for these 

students. 

 

Our focus next year needs to be improving engaged 

reading time per day. On average we have 14 

 

 

 

 

 

 

 

 

 

 

 

 

 

Phonics 

package was 

paid for in 

2018/2019 

budget. We 

have all 

resources 

now, so no 

expense. 

 

 

 

 

 

 

 

 

 

No cost 
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Improve culture of 

reading. 

students as it does work. Our issue 

has been staffing. One way we 

tackled this in year 7 was to turn our 

lowest set English class into a Phonics 

class because we were under-staffed. 

30 of these students started the year 

with a reading age below 7.5. Of 

these 30, 17 students improved their 

RA through a term of Phonic 

intervention. The previous average 

was 6.8, meaning students made 

over two years progress on average, 

with the final average being 8.8. The 

13 students still under RA of 7.5 

made an average 4 months in the 

three months between tests.   

 

 

DEAR occurred every day in Key 

Stage Three for twenty minutes. CPD 

sessions were held with staff on how 

to incorporate this successfully into 

lessons, with a lot of teachers 

choosing to practice guided reading 

of an extract related to their subject. 

All students in Key Stage Three had a 

reading book with them every day. 

PMs and tutors checked this as part 

of equipment every single day and 

this became part of our culture. 

 

 

minutes a day (shown through Accelerated Reader 

statistics), we need students to read 25 minutes a 

day to have more impact.  

 

Curriculum Directors need to remind their teams 

about DEAR every day. Next year I would like 

something to pop up on SIMS to help remind staff if 

they have forgotten, but mostly we saw this 

becoming part of teacher’s routines. 
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 Quality First Teaching Quality First Teaching is an 

integral part of our Academy 

and we are proud of what we 

have achieved to date. 

In order to ensure all staff are 

skilled in QFT, we have 

worked on the following: 

• Quality First Teaching 

Folder- All staff have a 

folder which includes a 

range of data, seating 

plans, Ensuring the 

Achievement of EHCP 

students, Mastery 

Booklets, EAL, SEND, & 

G&T strategy booklets, 

QFT- SMSO(simplify, 

Model, Stretch and 

Oracy) poster, lists of 

PP/FSM students, Access 

Arrangements register, 

SEND/EAL register...etc 

• CPD is delivered 

throughout the 

academic year which 

ensures staff engage 

with the folder and 

resources 

• CPD delivered on what 

PP is and why it is so 

important 

• New Crest Essentials 

The work completed to date has had a positive impact 

and we will continue to build upon the foundations. 

 

To further develop: 

• Focus on PP/EAL provision 

• Develop and train our new ESOL teacher  

• Developing IT skills of our PP, EAL and SEND 

students on all virtual platforms 

• To develop oracy skills and provision across the 

academy 

• To develop cross-curricular links across the 

academy which will support students in making 

connections in their learning 

• To further engage our EAL families and build 

upon the School-parent partnership by 

supporting Parent literacy skills through 

translation 
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Toolkit has been 

created-all staff are 

expected to teach from 

this template. Toolkit 

ensures all staff address 

literacy, scaffold the 

learning, use a success 

criterion and deepen the 

knowledge of all learner 

• Subject specific 

organisers were 

launched WB 8-12th June 

which will deepen staff 

knowledge and 

understanding of the 

best strategies to use 

and will support staff 

(inexperienced and 

experienced) with future 

planning 

• PAM analysis of QFT is 

evident 

     

 

 

 

Year 11 
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